NEPITPAMMA MAOHMATOZ

(1) TENIKA
ZXOAH | Ostikwv Kot Texvoloylkwy Emotnuwv
TMHMA | NNAE
EMINEAO ZNOYAQN | Mpomtuxlako (ko Artddotrtol)
KQAIKOZ MAGHMATO: | 0TE214 EEAMHNO 2ZMNOYAQN | Xeiuepivo/
EAPINO
TITAOZ MAGHMATOZ | ExktraideuTikr) AEI0AGYynon, AvaAuTikd MNpoypdupata Kai
MikpodidaokaAieg
AYTOTEAEIZ AIAAKTIKEZ APAZTHPIOTHTEZ EBAOMAAIAIEZ | NIZTQTIKEZ
O€ MEPIMTWAN TTOU 0L TLOTWTLKEG UOVABOEC ATTOVELOVTAL O SLOKPLTA UEPN QPES MONAAEZ
ToU padnuatog m.x. AlaAééelg, Epyaotnplakes AGKNOELS K.ATL. Av ol AIAASKANIAS
TILOTWTLKEG LOVAOEC ATTOVEUOVTAL EVILX YLO TO GUVOAO TOU UaTNUATOG
avaypate tig eBdouadiaiss wpeg Stbaokaliag kat to aUvolo Twv
TLOTWTLKWVY ovadwV
EBdouadada 1. Eicaywyn 0ToUug TUTTOUG Kal OTIG AEITOUPYIEG TNG 4 6

ekTraideuTIKNG a§loAdynong

O¢tpaTikn: AfloAdynon Tng, yia Kal wg pabnong. ZUPHPETOXIKN
O1EpelivNON Kal HEAETN TTEPITITWONG YIO TO TTWG Ol SIOPOPETIKEG
agIoAOYIKEG ETTIAOYEG TTNPEEAZOUV TIG ABNOCIAKEG EUKAIPIEG KOl TN
oikain ouyuETOXH.

EvdeikTikA BiBAloypagia:

Black, P., & Wiliam, D. (1998). Assessment and classroom learning.
Assessment in Education: Principles, Policy & Practice, 5(1), 7-74. https://
doi.org/10.1080/0969595980050102

Brookhart, S. M. (2017). How to make decisions about assessment in the
21st century. ASCD.

Wiliam, D. (2011). Embedded formative assessment. Solution Tree Press.

Black, P., & Wiliam, D. (2009). Developing the theory of formative
assessment. Educational Assessment, Evaluation and Accountability, 21(1),
5-31. https://doi.org/10.1007/s11092-008-9068-5

EBSoudada 2. AVOAUTIKA TTpOYPAMOTA KOl EKTTOIOEUTIKNA 4
agiohéynon

O¢euaTikn: Baoikég avTIAYEIS yia TO avaAuTIKG TTPOYPAUUa, aTOXOl,
OIBAKTIKEG TTPAKTIKEG Kal a&loAOyNon. MeAETN TTePITITWONG Kal
OPOdIKOG AVOOTOXOOUOG YIa EVOEXOUEVEG AVAVTIOTOIXIEG OTNV TTPAEN.
EvoeikTikA BiBAloypagia:

Anderson, L. W., & Krathwohl, D. R. (Eds.). (2001). A taxonomy for learning,

teaching, and assessing: A revision of Bloom's taxonomy of educational
objectives. Longman.

Pellegrino, J. W. (2013). Proficiency in science: Assessment challenges and
opportunities. Science, 340(6130), 320-323. https://doi.org/10.1126/
science.1232065

Penuel, W. R., & Gallagher, L. P. (2009). Preparing teachers to design
sequences of instruction in science. Journal of Science Teacher Education,
20(3), 387-405.

Reiser, B. J. (2013). What professional development strategies are needed
for successful implementation of the Next Generation Science Standards?
Theoretical Frameworks in Science Education, 82(5), 231-236. https://
doi.org/10.2505/4/jcst13_082_05_231

Katsampoxaki-Hodgetts, K. (2022). The “naked” syllabus as a model of
faculty development: Is this the missing link in higher education?
International Journal for Academic Development. https://doi.org/
10.1080/1360144X.2022.2025814




EBSopada 3. AnUOKPATIKG aVAAUTIKG TTPOYPAMMATA, KPUPO
mpoypappa Kai afioAdynon wg paénon

Oeparikn: KpITkA €£Ta0N pnTWV Kal AppnTwy UNVUPGATWY TNG
OXOMNKAG {WNG, HEAETN TTEPITTITWONG, OUZATNON AVTIACEWY Kal
aglotroinan 10Topiag Pe KAPTEG POAWV YIO TEKUNPIWUEVEG TUANOYIKEG
ATTOPATEIG. ZXEGN ONUOKPATIKNAG CUPMPETOXAG Kal agloAdynong wg
paBnong.

EvdeikTikA BiBAloypagia:

Beane, J. A. (1997). Curriculum integration: Designing the core of democratic
education. Teachers College Press.

Cook-Sather, A. (2014). Student-faculty partnership in explorations of
pedagogical practice: A threshold concept in academic development.
International Journal for Academic Development, 19(3), 186—198. https://
doi.org/10.1080/1360144X.2013.805694

Vygotsky, L. S. (1978). Mind in society: The development of higher
psychological processes. Harvard University Press.

Falchikov, N. (2001). Learning together: Peer tutoring in higher education.
Routledge.

Cope, B., & Kalantzis, M. (2009). Multiliteracies: New literacies, new
learning. Pedagogies: An International Journal, 4(3), 164—195. https://doi.org/
10.1080/15544800903076044

>mavdkn, E., & Katoaptogakn-Hodgetts, K. (2026). The inclusion of
students as “equal partners” in higher education: Implications for
assessment. Education Sciences, 2026(1), 119—-143. https://doi.org/
10.26248/edusci.v2026i1.1955

EBdouada 4. Zxedlaouog d15akTikoU oevapiou pe UDL kai
AgloAéynon wg Maénon

O¢euaTikn: KaBoAikdg Zxediaoudg yia 1 Madnon: moAAatTAoi TpdTTol
OUMMETOXNAG, TTPOCRacnG Kal Ekppacng. ETToikodounTikn
€uBuypduuion, cuvdIauoPPWaN KPITNPiwv, autoagioAdynaon,
eTepoagioAdynan, avarpo@odotnan. EpyacTtnpiakdg apxikog
OXEBIAONOG XWPIG UTTOAOYIOTH 1 BIABIKTUO: OTN CUVEXEIA KPITIKOG
avaoxedlaopog pe TN.

EvdeikTikA BiBAloypagia:

CAST. (2024). Universal Design for Learning Guidelines, version 3.0. https://
udlguidelines.cast.org/

Biggs, J., & Tang, C. (2011). Teaching for Quality Learning at University.
Open University Press.

Anderson, L. W., & Krathwohl, D. R. (Eds.). (2001). A taxonomy for learning,
teaching, and assessing: A revision of Bloom's taxonomy of educational
objectives. Longman.

Karoaptrogdkn-Hodgetts, K. (2025). Alapop@wvovTag Thv eKTTaidEuan Tou
pEANOVTOG: EkTTandeuTiKr agioAdynon kai oxedlaoudg GUUTTEPIANTITIKOU,
SnpokpaTikoU Kail Biwpévou avaAuTikoU TTpoypdupaTog. Aioiypa. ISBN
978-618-202-272-6.

Pellegrino, J. W. (2013). Proficiency in science: Assessment challenges and
opportunities. Science, 340(6130), 320-323. https://doi.org/10.1126/
science.1232065

EBdouadada 5. Nposroipacia pikpodidaokaliag

OepaTIKr: ZUPPETOXIKEG KOl GVOOTOXAOTIKEG OPACTNPIOTNTES YIA TNV
TIPOETOIUATIA TNG HIKPOBIdATKAAIaG Kal Tou TEAIKOU @akéAou. KpITiKh
avaAuon Trponyoluevng BIVIEOOKOTTNUEVNG MIKPOBIBAOKOAIag aTTd
OUMMETEXOVTEG. YTTOBOAN TTPWTNG £PYACIAG Yia avaTpopoddTnaon
Xwpig BaBusd: 0dnyieg yia TNV TTPWTN PIKPOBIBATKAAIQ.

EvdeikTikA BiBAloypagia:

Allen, D. W., & Ryan, K. (1969). Microteaching. Addison-Wesley Publishing.
Abell, S. K., & Bryan, L. A. (1997). Reconceptualizing the microteaching
experience to enhance pre-service elementary teachers' reflectivity in
teaching science. Journal of Science Teacher Education, 8(3), 153-174.
https://doi.org/10.1023/A:1009472101734

Schon, D. A. (1983). The reflective practitioner: How professionals think in
action. Basic Books.

Kolb, D. A. (1984). Experiential learning: Experience as the source of
learning and development. Prentice Hall.




EBdoudada 6. MpwTtn pikpodidaokaAia: avaTtpo@odoTnon Kai
avaBswpnon

O¢puaTikn: AoKIJaaTIKA Un BaduoAoyouuevn pikpodidaokaAia 30
AETTTWV Kal dounpévn ouvadeAPIKY) avaTpo@odoTnaon yid
OUUTTEPIANYN, HABNTIK aglOAOYIKI) CUPUETOXH, CUVAQEIQ OTOXWV Kal
agloAdynong. ApxIkdG avaoToxaouos. Avatpo®odoTnan atmo
OuOTIHOUG Kal aTTd eTTIBAETTOUCA.

EvdeikTikA BiBAloypagia:

Abell, S. K., & Bryan, L. A. (1997). Reconceptualizing the microteaching
experience to enhance pre-service elementary teachers' reflectivity in
teaching science. Journal of Science Teacher Education, 8(3), 153-174.
https://doi.org/10.1023/A:1009472101734

Nicol, D. J., & Macfarlane-Dick, D. (2006). Formative assessment and self-
regulated learning: A model and seven principles of good feedback practice.
Studies in Higher Education, 31(2), 199-218. https://doi.org/
10.1080/03075070600572090

Epstein, M. L., Epstein, B. B., & Brosvic, G. M. (2001). Immediate feedback
assessment technique promotes learning and corrects inaccurate first
responses. The Psychological Record, 51(2), 187-201. https://doi.org/
10.1007/BF03395423

Harris, C. J., & Rooks, D. L. (2010). Managing inquiry-based science:
Challenges in enacting complex science instruction. Journal of Science
Teacher Education, 21(2), 227—-240. https://doi.org/10.1007/
$10972-009-9172-5

Falchikov, N. (2001). Learning together: Peer tutoring in higher education.
Routledge.

EBdoudada 7. AvaTpo@odoTIKOG YPAUHATIONOG, METAYVWON KAl
Texvnti Nonpoouvn

Oeparikn): Eppnveia kai aglotroinon avarpo@oddtnong, avaTTuén
METAYVWOTIKWY OEEIOTATWYV Kal agloAoyIKAG Kpiong. AvTiTTapaBoAr
TpoTdcewy avBpwtwy kal TN, airioAoynuévn atrodoxr f amdéppiyn
TOUG KaI QvaoXedIAoUOG JETA TNV TTPWTN MIKPOJIdATKAAIQ.
EvdeikTikR BiBAIoypagia:

Carless, D., & Boud, D. (2018). The development of student feedback

literacy: Enabling uptake of feedback. Assessment & Evaluation in Higher
Education, 43(8), 1315-1325.

Sadler, D. R. (2010). Beyond feedback: Developing student capability in
complex appraisal. Assessment & Evaluation in Higher Education, 35(5),
535-550. https://doi.org/10.1080/02602930903541015

Hattie, J., & Timperley, H. (2007). The power of feedback. Review of
Educational Research, 77(1), 81-112. https://doi.org/
10.3102/003465430298487

Selwyn, N. (2016). Education and technology: Key issues and debates.
Bloomsbury Publishing.

Katsampoxaki-Hodgetts, K. (2026). Enacted Al literacy towards epistemic
visibility: Embedding human—Al design as assessment-as-learning in pre-
service science teachers’ lesson redesign. Research in Science Education.
https://doi.org/10.1007/s11165-026-10360-7

Katsampoxaki-Hodgetts, K., Divini, K., Koutraki, M., Pitsaki, M., & Sweeney-
Androulaki, F. (2014). The effect of immediate online peer feedback in an
English for Specific Purposes blended course. INTED2014 Proceedings (pp.
749-760). https://library.iated.org/publications/INTED2014/start/75




EBdoudada 8. Zuvdiapopewaon Kpitnpiwv agioAéynong otn
Si1daokalia

O¢uaTikn: ‘Ep@acn otn yabnTik GUPUETOXT OTOV TTPOCGdIoPITHUO
KpITnpiwv TT0I6TNTAG Kai dikaing agloAdynong. loTopieg kai
OIEPEUVNTIKA KOIVWVIKOETTIOTNHOVIKA TTpoBARpaTa agiotroiolvral wg
TTaIdaywyIko TTAQICIO yia TN GUVAIaNOP@PWAOT KPITNPIWV
TEKUNPIWHPEVOU ETTIXEIPAMATOG Kal UTTEUBUVNG aTTOPACNG.
EvdeikTikA BiBAloypagia:

Cook-Sather, A. (2014). Student-faculty partnership in explorations of
pedagogical practice: A threshold concept in academic development.
International Journal for Academic Development, 19(3), 186—198. https://
doi.org/10.1080/1360144X.2013.805694

Andrade, H. L., & Du, Y. (2007). Student responses to criteria-referenced
self-assessment. Assessment & Evaluation in Higher Education, 32(2), 159—
181.

Zimmerman, B. J., & Schunk, D. H. (2011). Self-regulated learning and
academic achievement: Theoretical perspectives. Routledge.

Krajcik, J. S., & Shin, N. (2014). Project-based learning. In R. K. Sawyer
(Ed.), The Cambridge handbook of the learning sciences (pp. 275-297).
Cambridge University Press. https://doi.org/10.1017/
CB09781139519526.018

Katsampoxaki-Hodgetts, K., O’Mahony, T., & Weaver, C. (Eds.). (2026).
Inclusive Assessment Design in Higher Education: Feedback, Partnership,
and Al-Supported Design. Aioiypa. ISBN 978-618-202-346-4.

EBdoudada 9. Kpimikl a§ioAdynon SISAKTIKWV CEVAPIWV KAl
OXOAIKWV eyXEIPIBiWV

Oeparikr): MeAETEG TTEPITITWONG KOl CUPMETOXIKI avAaAuon TNG
€uBuypdupIong, TNG TTPOORACIYOTNTAG, TNG CUPKETOXAG KAl TNG
duvaTtdéTnTag agioAdynong SIOQOPETIKWY HOPPWVY HaBNTIKAG
epyaaoiag.

EvdeikTikR BiBAIoypagia:

Penuel, W. R., & Gallagher, L. P. (2009). Preparing teachers to design

sequences of instruction in science. Journal of Science Teacher Education,
20(3), 387-405.

Reiser, B. J. (2013). What professional development strategies are needed
for successful implementation of the Next Generation Science Standards?
Theoretical Frameworks in Science Education, 82(5), 231-236. https://
doi.org/10.2505/4/jcst13_082_05_231

Bransford, J. D., Brown, A. L., & Cocking, R. R. (Eds.). (2000). How people
learn: Brain, mind, experience, and school (Expanded ed.). National
Academy Press.

Katsampoxaki-Hodgetts, K. (2022). The “naked” syllabus as a model of
faculty development: Is this the missing link in higher education?
International Journal for Academic Development. https://doi.org/
10.1080/1360144X.2022.2025814

Harris, C. J., & Rooks, D. L. (2010). Managing inquiry-based science:
Challenges in enacting complex science instruction. Journal of Science
Teacher Education, 21(2), 227-240. https://doi.org/10.1007/
$10972-009-9172-5




EBdopada 10. AutoagioAdynon, afioAdynon amdé opoTIHOUG Kal
POUUTTPIKEG

O¢euaTikn: MeTATPOTIT) CUVBIGUOPPWUEVWV KPITNPIWV O€
TTEPIYPAPIKEG POUMTTPIKES. AOKIPAOTIKY EQAPUOYK OE EPYATies
padnTwv, oUykpion agloAoyIKWY KPioEwv, avaTpo®oddTnon Kal
avaBewpnan. KaAAigpyeia JETAYVWOTIKWY OEEIOTATWV.

EvdeikTikR BiBAIoypagia:

Andrade, H. L., & Du, Y. (2007). Student responses to criteria-referenced
self-assessment. Assessment & Evaluation in Higher Education, 32(2), 159—
181.

Zimmerman, B. J. (2002). Becoming a self-regulated learner: An overview.
Theory into Practice, 41(2), 64—70. https://doi.org/10.1207/
$15430421tip4102_2

Nicol, D. J., & Macfarlane-Dick, D. (2006). Formative assessment and self-
regulated learning: A model and seven principles of good feedback practice.
Studies in Higher Education, 31(2), 199—-218. https://doi.org/
10.1080/03075070600572090

Black, P., & Wiliam, D. (2009). Developing the theory of formative
assessment. Educational Assessment, Evaluation and Accountability, 21(1),
5-31. https://doi.org/10.1007/s11092-008-9068-5

Neochoritis, C. G., Xyrafaki, S., Giannakaki, M.-A., Nikovia, K., Anastasiou,
P.-K., & Katsampoxaki-Hodgetts, K. (2026). Multicomponent reactions meet
multimodal assessment: Critical reflection, peer-feedback, and rubrics for
video design. Journal of Chemical Education. https://doi.org/10.1021/
acs.jchemed.5c01205

EBSopada 11. A§iIoAGynon TTOAUTPOTTIKWY TEKUNPIWV Kl
EvePYOG TTOAITEIOTNTA

O¢eyaTikn: ATTOTiUNGoN SIGPOPETIKWY HABNTIKWY TTPOIOVTWY HE
KPITAPIa ETTIOTNPOVIKAG EYKUPOTNTAG, KATAAANAWY CNUEIWTIKWV
EMAOYWV, TTPOCRACIYOTNTAG, KPITIKAG OKEWNG KAI TEKUNPIWPEVNG
OUMMETOXNAG O€ KOIVWVIKA ONUAVTIKEG ATTOPATEIG.

EvoeikTikA BiBAloypagia:

Cope, B., & Kalantzis, M. (2009). Multiliteracies: New literacies, new
learning. Pedagogies: An International Journal, 4(3), 164—195. https://doi.org/
10.1080/15544800903076044

Katsampoxaki-Hodgetts, K., Cope, B., & Kalantzis, M. (2024). Teaching
methodology for literacies and multimodality. Disigma Publications.

Harlen, W. (2013). Assessment & inquiry-based science education: Issues in
policy and practice. Global Network of Science Academies (IAP) Science
Education Programme.

Ruiz-Primo, M. A., & Furtak, E. M. (2007). Exploring teachers' informal
formative assessment practices and students' understanding in the context of
scientific inquiry. Journal of Research in Science Teaching, 44(1), 57-84.
https://doi.org/10.1002/tea.20163

Neochoritis, C. G., Xyrafaki, S., Giannakaki, M.-A., Nikovia, K., Anastasiou,
P.-K., & Katsampoxaki-Hodgetts, K. (2026). Multicomponent reactions meet
multimodal assessment: Critical reflection, peer-feedback, and rubrics for
video design. Journal of Chemical Education. https://doi.org/10.1021/
acs.jchemed.5c01205

Katsampoxaki-Hodgetts, K. (Ed.). (2026). Assessment in the Age of Al:
Inclusive Design, Reflexive Pedagogies and Multimodal Literacies. Aiciypa.




EB%oudada 12. TeAIKA MIKPOBISAOKAAIN: CUMTTEPIANTITIKOG Kal 4
TEKUNPIWPEVOG OXESIAOUOG

O¢epuaTikn: AeUTepn BABUOAOYOUNEVN EQAPUOYT HE TEKUNPIWHKEVN
aglotroinon avarpo®odotnong. Kpiripia: UDL, euBuypdupion,
METAYVWON Kal EveEPYOS pdAog pabntwyv otnv agioAdynan.
AloAdynon wg Mabnon kal KAAAIEPYEIQ HETAYVWOTIKWY OECIOTATWV.
EvdeikTikR BiBAIoypagia:

Schon, D. A. (1983). The reflective practitioner: How professionals think in
action. Basic Books.

Kolb, D. A. (1984). Experiential learning: Experience as the source of
learning and development. Prentice Hall.

Wiliam, D. (2011). Embedded formative assessment. Solution Tree Press.

CAST. (2024). Universal Design for Learning Guidelines, version 3.0. https://
udlguidelines.cast.org/

Karoaptrogdkn-Hodgetts, K. (2025). Aiapop@uwvovTag Thv EKTTAIdEUCT) TOU
MEANOVTOG: EKTTadEUTIKN agioAdynan kai axedIaoPOG GUUTTEPIANTITIKOU,
dnUoKpaATIKOU Kal Biwpévou avaAuTiKou TTpoypduuaTog. Aiotypa. ISBN
978-618-202-272-6.

EBdoudada 13. TeAIkOG avaoTOXAOHOG Kal PAKEAOG 4
HIKpoS1daokaAiog

OEepaTIKr: ZUYKPITIK) ATTOTiuNoN Twv U0 KUKAWV PIKpodISacKaAiag,
QAvVOAOTOXOOUOG ETTI TWV SISAKTIKWY KAl OEIOAOYIKWYV ETTIAOYWV Kal
TEKUNPIWON TwV avabewpRoEwY OToV TEAIKO QAKEAO.

EvoeikTikA BiBAloypagia:

Zimmerman, B. J. (2002). Becoming a self-regulated learner: An overview.
Theory into Practice, 41(2), 64—70. https://doi.org/10.1207/
$15430421tip4102_2

Bransford, J. D., Brown, A. L., & Cocking, R. R. (Eds.). (2000). How people
learn: Brain, mind, experience, and school (Expanded ed.). National
Academy Press.

Hattie, J., & Timperley, H. (2007). The power of feedback. Review of
Educational Research, 77(1), 81-112. https://doi.org/
10.3102/003465430298487

Katsampoxaki-Hodgetts, K., O’'Mahony, T., & Weaver, C. (Eds.). (2026).
Inclusive Assessment Design in Higher Education: Feedback, Partnership,
and Al-Supported Design. Aioiypa. ISBN 978-618-202-346-4.

Katsampoxaki-Hodgetts, K. (Ed.). (2026). Assessment in the Age of Al:
Inclusive Design, Reflexive Pedagogies and Multimodal Literacies. Aiciypa.

O1 6 TTOTWTIKEG HOVADEG ATTOVEUOVTAI EVIAiA yIa TO GUVOAO
TOU PaBrRparog.

TYNOZ MAGHMATOZ | [MioTotroIinTIKG MaidaywyikAg kai AIBakTIKAG ETrdpkeiag

yevikou unoBadpou, | (MIMAE) — AIBOKTIKA YVWOTIKOU QVTIKEIUEVOU
£L8tkoU untoBadpou, eLdikeuang,
VEVIKWY YVWOoEwWVY, avantuéng Seélotitwy

MPOAMAITOYMENA MAGHMATA: | Kavéva

FAQzzA AIAAZKAAIAZ ko | EAANVIKA
EZETAZEQN:

TO MAGHMA NPO:®EPETAI ZE | OXI|
OOITHTEZ ERASMUS

HAEKTPONIKH ZEAIAA | https://elearn.uoc.gr/course/view.php?id=6959
MA@HMATOZ (URL)

(1)
(2) MAGHZIAKA ATIOTEAEZMATA

Ma6fnotakd AoteAéopata


https://elearn.uoc.gr/course/view.php?id=6959

Meptypapovral ta padnolakd amoteAéouata Tou UG UATOS OL CUYKEKPLUEVES YVWOELS, SEELOTNTES Kal LKAVOTNTESG KaTaAArAou
ENMUTESOU TTOU Tt ATTOKTI)TOUV OL QPOLTNTEG UETA TNV EMULTUX OAOKAPWON Tou UadriuaTog.

JupuBouleuteite to lMapaptnua A
e [lepypaepr tou Emunédou twv Madnotakwy AnoteAeoudtwy yia kade Eva kUkAo omoubwv aUupwva e To lNAaioto
Mpoodvtwy tou Evpwriaikou Xwpou Avwtatnc Ekmaibevuang

o [lepypapikoi Asikteg Enunédwy 6, 7 & 8 tou EupwnaikoU MAataiouv Mpoodvtwy Awd Biou Madnong kat to lNapaptnua B

o [lepiAnmtikdg O8ny6¢ ouyypapric Madnotakwv AmoteAeoudtwy

Me Tnv emiTux oAokApwaon Tou pabnuaTog, ol PoITNTEG/TPIEG Ba eival o€ BEon va:

* Alokpivouv TIG Bacikég AEITOUPYiEG TNG EKTTAIOEUTIKAG AEIOAGYNONG Kal TIG CUVETTAYWYEG TOUG VIO TN
paénon.

* AvaAuouv To €TTioNWO, TO KPUPOS Kal To AavBavov avaAuTIkd TTpOypappa Je BAan SNUOKPATIKEG APXES
KaI HEAETEG TTEPITITWONG.

* 2xe0Ialouv UUTTEPIANTITIKEG BpaaTNEIOTNTEG e UDL Kal €TT0IKOdOUNTIKA EUBUYPAUUIOT OTOXWY,
d1daokaAiag kal agloAdynong.

* ZuvOIaPOPPWVOUV PE HOBNTEG KPITHPIa TTOIOTNTAG KAI AVATITUOCOUV POUNTIPIKEG, aUTOAgIOAOYNON Kai
agloAdynon atré opoTIHOUG.

* AZloAoyoUv TTOAUTPOTTIKEG HOPPES HABNTIKAG EpYACiag Kal TIG duvVATOTNTEG EvioxXuong TnG evepyou
TTONITEIOTNTAG.

* AvaaToyddlovTal Kal avaBewpoulv Tn PIKPOBIGOOKAAIa agIoAOYWVTAG TEKUNPIWHEVA AvaTpopodATNaN Kal
mpotdoelg TN.

Fevikég IkavoTnTEG

AauBavovtag urtoyn Ti¢ YEVIKES LKAVOTNTEG TTOU TIPETTEL VAL EXEL ATTOKTIOEL O TTUXLOUXOG (OMWE QUTES QVaypd@ovTaL 0To
Mapaptnua AutAwpartog kot napatidevial akodoUdwe) oe mola / MOLEG AO AUTEG AITOOKOTTEL TO pAdnua;.

Avaintnon, avaduon kot cOvdeon Sedouévwy Kat SxedLaouog kot Slaxeiplan Epywv

TTANPOWOPLWY, UE TN XPrON KAL TWV AITaPAITHTWY 2eBa0ouoG 0TN SLAPOPETIKOTNTA KAl OTNV TTOAUTTOALTIOULKOTNTA
TEYVOAOYLWY 2eBaoudg ato puatko neptBaiiov

lMpooapuoyr) o€ VEEG KATAOTATELG Entibeién kowwvikng, emayyeAUaTikiG kot ndkr¢ umevduvotTnTag
AnfYn anopdoewv Kat evatodnoiag oe Féuata @UAou

Autovoun epyaacia A0KNGN KPLTLKNG KOl UTOKPLTLKIG

Ouadikn epyacia Mpoaywyn TG EAeUTEPNS, SNULOUPYLKIG KO ETTAYWYIKNG OKEYNG
Epyaocia oe 6tedveg meptBaAlov

Epyaoia o€ lemiatnuoviko neptBailov AMeG...

Mapaywyn véwv epeuvnuikwyv tbewv .

levikég IkavoTnTeG: KpITIKA avaAuon kal cuvBeon TTANPOQOPIWY, CUVEPYATIKR KOl QUTOVOUN epyacia,
ONMIOUPYIKOG OXEDIOTUOG, AUTOKPITIKF, KOIVWVIKI Kal ETTAYYEAUATIKE €uBUVN, ETTIOTNHOVIKN TEKUNPIwoN
Kal avaoToXAaTIKN Afjyn aTroQacewy.

EmimrAéov: ogBacuog atn SIaQopETIKOTNTA, SNUOKPATIKOG SIGAOYOG, KPITIKF afloAOynan wn@IoKwy
€I0NYNOEWV Kal UTTEUBUVN TEKUNPIWON TTAIBAYWYIKWY ATTOPATEWV.




(3) NEPIEXOMENO MAOHMATOZ

To pddnua e€etalel TNV eKTTAIBEUTIKA AflOAOYNON Kal Ta avAAUTIKA TTpoypAupaTa wg Tredia
TTAIBAYWYIKWYV KAl SNUOKPATIKWY atropdcewyv. Kevipikoi agoveg gival 0 KaBoAIKOG 2xediaouog
yia Tn Mdénon (UDL), n AgioAdynon wg MdaBnaon, n cupueToyIkr Slepelvnaor, ol HEAETEG
TTEPITITWONG KAl O AVOOTOXACTIKOG avaoXESIOOUOG HECW MIKPOBIBACKAAIWV.

EBdopada 1. Eicaywyr oToug TUTTOUG KOl OTIG AEITOUPYIEG TNG EKTTAIBEUTIKAG agloAdynong
AIoAGynoN NG, yia Kal wg Habnong. ZuPUETOXIKA dlEPEUVNON Kal EAETN TTEPITITWONG YIA TO TTWG Ol
OIAPOPETIKEG AIONOYIKEG ETTINOYEG ETTNPEACOUV TIG HABNOCIOKEG EUKAIPIEG Kal Tr dikaIn CUPPETOXN.
EBdopada 2. AvaAUTIKA TTpoypdppaTa Kol EKTTaIdeUTIKN agioAdynon

Baoikég avTIAAWEIG yia TO avaAuTIKO TTPOYPANMA, OTOXOI, DIOOKTIKEG TIPAKTIKEG KAl afloAdynan. MeAéTn
TTEPITITWONG KAl OPASIKOG AVOOTOXATHOG VIO EVOEXOUEVES AVAVTIOTOIXIEG TNV TIPAEN.

EBSopada 3. AnpHoKpaTIKG avaAuTIKA TTPOYPAMATA, KPUPO TTpoypapua Kal a§ioAdynon wg
paénon

KpITikr) €€€Taon pnTwv Kal dppnTwv INVUPATWY TNG OXOAIKAG WAG, HEAETN TTEPITTTWONG, OUlTNON
AVTIQACEWY Kal agloTroinon I0ToPIag HE KAPTEG POAWV VIO TEKUNPIWHEVEG GUAAOYIKEG ATTOPACEIG. ZXEON
ONMOKPATIKAG CUPHETOXNG Kal agloAdynang wg pabnong.

EBdopada 4. Zxediaouog di1dakTikou oevapiou pe UDL kai A§ioAdynon wg Mdabnon
KaBoAikog Zxediaouog yia 1n Madnaon: ToAAaTTAOI TPOTTOI GUUUETOXNG, TTPOCBACNG Kal EKYPaACNG.
EtroikodounTikr euBuypauuion, ouvdiopopewaon KpITnpiwy, autoagloAdynaon, eTepoagiohdynaon,
avatpo@odoTnon. Epyaotnpiakdg apyikdg oxedlaoudg Xwpig UTToAoYIoTA 1 S10diKTUO: OTN CUVEXEID
KPITIKOG avaaxedIaouog pe TN.

EBdopada 5. MpoeToipacia pikpodidaokaAiag

SUPMETOYXIKEG KOI AVOOTOXOOTIKEG OPACTNPIOTNTEG YIA TNV TTPOETOIYATIA TNG HIKPOBI®ATKAAIag Kal Tou
TEAIKOU @akéAou. KpiTikA avdAuon TTponyouuevng BIVTEOOKOTTNUEVNG UIKPOBIGAOKaAIag atd
OUMMETEXOVTEGS. YTTOBOAA TTPWTNG £PYATIag yia avaTpo@oddTnan Xwpig Babud- odnyieg yia Tnv TpwTn
MIKpodIBaoKaAia.

EBRSouada 6. NMNpwTtn pikpodidaokaAia: avarpo@odoTnon kai avabswpnon

AoKIyaoTIKA un Babuoioyoupevn pikpodidaokaAia 30 AeTTTwV Kol doUNPEVN OUVADEAPIKN
avaTpo@odOTNON YIa CUPTTEPIANWN, HOBNTIKF O&IOAOYIKA) CUUMETOXK], CUVAQEID OTOXWV Kal agloAdynong.
ApPXIKOG avaoTOXaopoG. AvaTpo@oddTnan aTTd OUOTIUOUG KOl OTTO TTIBAETTOUCA.

EBdopdada 7. AvaTpo@odoTIKOG YPAUMATIONOG, HeETayvwon Kal TexvnTth Nonuoouvn
Eppunveia kai a&lotmoinan avarpo@oddtnang, avaTrTugén HETAYVWOTIKWY OECIOTATWY Kal a&loAOYIKAG
Kpiong. AvtirrapafoAn Tpotdcswyv avBpwTiwy kal TN, aimiohoynuévn atmodoxr i aréppIyr ToUg Kal
avaoxedIaouog JETA TNV TTPWTN MIKPOJIBATKAAIQ.

EBSopdda 8. Zuvdiauéppwaon KpITnpiwv afioAdynong oTn didackaAia

‘Epgaon oTn gabnTikry CUPPETOXT OTOV TTPOCBIOPIoUO KPITNPIWV TToIOTNTAG Kal dikaing agloAdynong.
loTopieg Kal dlEPEUVNTIKA KOIVWVIKOETTIOTNUOVIKG TTPORAAUATA agloTTolouvTal wg TTaIdaywyiko TTAiolo
yIQ TN GUVOIANOPPWAOT KPITNPIWV TEKUNPIWPEVOU ETTIXEIPAKATOG Kal UTTEUBUVNG aTTOPACNG.

EBSopada 9. KpiTiki a§ioAéynon SI18AKTIKWY Oevapiwy Kal OXOAIKWYV eyXEIpISiwy

MeAETEG TTEPITITWONG KAl CUPUETOXIKN avaAuon Tng euBuypduuiong, TNG TTPOCRACINGTNTAG, TNG
CUMMETOXNAG Kal TNG duvaTOTNTAG AgI0AGYNONG SIOPOPETIKWY JOPPWYV JaBNTIKAG Epyaaiag.
EBSopdda 10. AutoagioAdynon, a§ioAdynon armré ouodTINOUG KOl POUUTTPIKES

MeTarpotri cuvIapOPPWUEVWYV KPITNPIWV OE TTEPIYPAPIKEG POUMTIPIKES. AOKIJACTIKF) EQAPUOYH O€
epyaocieg yabnTwy, ouykpion agloAOYIKWV Kpioewv, avatpo@odotnan kal avabewpnan. KahAiépyeia
METOYVWOTIKWV OEEIOTATWV.

EBSopdada 11. A§ioAGyNnon TTOAUTPOTTIKWV TEKUNPIWV KAl EVEPYOGS TTOAITEIOTNTA

ATTOTiUNON SIAPOPETIKWY PABNTIKWY TTPOIOVTWY UE KPITHAPIA ETTICTNUOVIKAG EYKUPOTNTAG, KATAAANAWY
ONUEIWTIKWY ETTIAOYWYV, TTPOCRACINOTNTAG, KPITIKNG OKEWNG KOl TEKUNPIWHPEVNG CUPHUETOXAS O€ KOIVWVIKG
ONMAVTIKEG ATTOPATEIG.

EBdopada 12. TeAIKN MIKPOBISAaTKaAAia: CUMTTEPIANTITIKOG KOI TEKUNPIWHEVOG OXESIAOUOG
AeUTepn BaBuoloyolpevn pappoyr PE TEKuNpiwpévn agiotroinan avatpo@oddTtnong. Kpimipia: UDL,
€uBuypdpupion, YETAYVWON Kal evepyos poAog padntwy atnv agiohdynon. AgioAdynon wg Mdabnaon kai
KOANIEPYEIO HETAYVWOTIKWY OEEIOTHTWV.

EBdopada 13. TEAIKOG avaoTOXAOHOG Kol PAKEAOG HIKpodIdaokaAiag

ZUYKPITIKA aTTOTiNNGN TwV 800 KUKAWV PIKPOBIBOTKAAIAG, aVOGTOXAOUOG ETTi TwV SISAKTIKWY Kal
agIoAOYIKWV ETTIAOYWV KAl TEKUNPIWON TwV avaBewpioewVv aToV TEAIKO QAKENO.

(1) AIAAKTIKEZ kot MAOHZIAKEZ MEGOAOI - AZIONOTHZH



TPONOZ NAPAAOZHZ
lMpoowrto pe npoowmno, E§ amootdoews
ekmaidevon KA.

Ala qwong kai €€ amoaTdoewg S10a0KaAia GUPPWVa PE TOV
eBdopadiaio TpoypauuaTioud Tou MMAE.

XPHZH TEXNOAOTIQN

NAHPO®OPIAZ KAI ENIKOINQNIQN
Xprion T.I.E. otn Albaokalia, otnv
Epyaotnpiakn Exknaibevon, otnv Enkowwvia
LE TOUG (POLTNTEG

XPHZH TEXNHTHZ NOHMOZYNHZ
2TIZ MAOHZIAKEZ
APAZTHPIOTHTEZ KAI ZTIZ
EPTAZIEZ

elLearn, cuvepyaTikd £yypa@a, Yn@iakoi Kal TTOAUTPOTTIKOI
TTOPOI, EQAPUOYEG TTAPOUCIiacnG Kal avaTtpo@oddTnong,
O1adIkTuaKEG pIKpodidaokaAieg. Xprion TN povo oTig
dpaOTNPIOTNTEG TTOU TO ETTITPETTOUV PNTA.

H mapaywyiki Texvnt Nonpoaoulvn ytropei va alotroigital
aTIG OPACTNPIOTNTESG KAI EPYATIES YIA TIG OTTOIEG TIPORAETTETAI
pPNTA, WG avaTTOoTTAOTOG OAAG KPITIKG EAEYXOUEVOS TTOPOG
oxedloopou, diepelivnong, avaTtpo@odoTnong Kai
avaBswpnong. O1 oITNTEG/TPIEG DIAPOPPUIVOUV EPWTHHATA
Kal KpITApia, aAAnAedpouv pe cuothuata TN, ouykpivouv
eVOANAKTIKEG EIONYAOEIG PUE ETTIOTNHUOVIKEG TTNYEG Kal
TTaAIdAYWYIKA KPITAPIA, ETTIAEYyOUV | ATTOPPITITOUV
TEKUNPIWMPEVA TIG TIPOTACEIG TOUG Kal avaAapBdavouv eubuvn
yia 10 TeEAIKO épyo. OTrou aTraiteiTal atrd TNV epyaacia,
KOTOBETOUV EVOEIKTIKA EPWTANATA/ATTAVTHOEIG, DIADOXIKEG
ekdoyEg, OnAwaon xpriong TN kal oUVTOUN avVACTOXAOTIKI)
aimioAéynon Twv atro@dacewy. Agv €1I0AYOVTAl TIPOCWTTIKA
dedopéva pabnTwv A Pn dNUOCIOTIOINCINO UAIKO O€ £EWTEPIKA
OUCTAPOTO XWPIG KATAAANAN €€ouciodoTnon. ZTig
OpaoTNPIOTATEG TTOU OPIfoVTal WG AUTOTEANG APYXIKOG
oxedIaou6G xwpic TN, n xpron Tng dgv EMTPETTETAI KATA TO
OUYKEKPIYEVO OTABIO. H TEAIKN) ETTIOTAPOVIKA KaI TTAISAYWYIKN
Kpion avikel TTAvToTE OTOV/GTN QPOITNTA/TPIA.

OPIrANQZzH AIAAZKAAIAZ
Meptypdpovrat avaAutikd o Tpomog kat uedodot
Sibaokaliag.
AaAéetg, Seuwvapla, Epyaotnpiakr Acknon,
Aoknon [lebiov, MeAétn & avaduvon
BiBAoypawiag, ®povtiotripto, [lpaktikn
(Tomo9étnaon), KAwikry Aoknon, KaAAwwexviko
Epyactipto, Atabdpaoctikny Sitbaockalia,
EKTToUOEUTIKEG ETILOKEWELS, EKTTOvnan UEAETNG
(project), Zuyypan epyacias / epyactwvy,
KaAAtexvikn Snutoupyia, K.Am.

Avaypd@ovtal oL WPeG UEAETNG TOU @oLTNTh yla
kade padnolakn Spactnplotnta kadws Kat ot
WPEG UN KadobnyoUUEVNG UEAETNG CUUPWVA UE
TG apxeG Tou ECTS

To puadnua ouvdudalel UVTOUESG BEwPNTIKES EI0NYNOEIG,
MEANETEG TTEPITITWONG, OUCNTACEIG O€ PIKPEG OUADES, KAPTES
POAWYV, avaAucn ETTICTNHOVIKWY TEKUNPIWY, EpyacThipia
oxedlaopou pe Baon tov UDL, cuvdiaudpewan Kpitnpiwy,
agloAdynaon ato ouoTIUOUG, autoagioAdynon, POUUTTPIKES
Kal ®Uo KUKAouG pikpodidaokaAiag. H Tpwtn
MIKpodIDaOoKaAia gival UTTOXPEWTIKI KAl JN
BaBuoAoyoUpevn: n deuTepn €ival avabBewpnuévn Kai
BaBuoAoyolpevn. H avarpo@oddtnon agiotroigital yia
aImloAoynuéveg aAAayEg oTov BIBAKTIKO OXEDIOTUO.

Apaotnplotnta ®Doprog Epyaciag E§aprivou

AidaokaAia kal EpyaoTnPIaKEG OpaaTnPIOTNTEG 36
Autévopun ueAétn BiBAoypagiag 30
2xedI00PGG OEVOPIOU KAl YPATITWV EPYACIWV 44

MpoeToipacia kal avaBewpnon PiIkpodidaokaAiwy 20
TeAIkdG @AKEAOG KOl TEKUNPIWON avacToxaouou 10
>0voAo (evOeIKTIKA KaTtavopn yia 6 ECTS) 150




AZIONOTHZH OOITHTON | MAwooa agloAdynong: EAANVIKA. Aev TTpoBAETTETAI TEAIKA

Mepypapn e Stabikaoioc atoAdynonc ypaTtrTA e€€Taon. H TeAIkr BaBuoAoyia TTpokUTITEl OTTO
T€00€pIG (4) epyaoieg pe BaputnTta 25% n kaBepia,
Mdooa Adioddynong, Mébodor agioAdynons, | gUp@WVA e TIG avaAuTIKEC 0dnyieg oTo eLearn.
Awopoppwrikii 1) Juunepaouatii, Aokipaoia | [eaA\auBavovTal pyacies SIBAKTIKOU aXedIAoHOU Kal
MoAamhric - Emoync, Epwtiioets ZOVIOUNG | yei6\6ynang (TT.x. OxeSIaoNGS oevapiou UDL pe
?m,wmm’c’ Epwrijoels Avdrtuéng AOKIUIWV, | p g\ svnam e MABNon, oXedIO0NOS POUPTIPIKAC,

nilvuon lMpoBAnuatwv, lpanty Epyaocia, . ; . N
Exdzon / Avagpopd, Mpogopiki EEétacn, pr]xawopwv’avquocpgéomcng f aﬁlo)\oynon’g
Anudowa Mapouciaon, Epyaotpuar Epyacia, | TOATPOTTIKWV TEKUNEIWV), KABWS Kal n TEAIKN
KAk E€étacn Acdevouc, Kadlweyvikr | MIKPOdIGaokaAia. H apyikn ekdoxn g Epyaaiag 1 kain
Epunveia, AMn / AAAec TTPWTN MIKPOodIdaoKaAia TTpoc@EpovTal yia
avaTpopodoTNOoN Xwpig Babud. H TeNIKA pikpodidaokahia
Avagéepovtar pnrd mpocblopopgva kpuripa | BaBuoAoyeital. KpitApia agloAdynong: €mMATNPOVIKH Kal
otEul)Aéyr]or)g Kot leo’(v Kot rtou givat mpooBaoiua TaIdaywyikr] Tekunpiwan, UDL, euBuypauuion oToXwv—
QIO TOUG QOLTNTES. OpacTNPIOTATWVY—AEIOAOYNONG, CUMMETOXH MaBNTWV OTN
ouvdIOuOPPWaN KPITNEIWYV, TTOIGTNTA AUTOAEIOAOYNONG Kal
erepoagloAdynong, agiotmoinon avaTpo@oddTnong Kai
gagrvela avaoToxaopou. Ta KpITrpIa Kal ol odnyieg
dnuoaoigvovTal oTo eLearn.
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