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EBdopdada 1. O1 ypappaTiopoi Kal o1 Bewpieg padbnong otn
815akTIKA TwV Puoikwyv EmioTnpwv

OepartikA: EToTnUovIKOG, YAWOOIKOG, KPITIKOG, KOIVWVIKOG, WN@IaKOG Kal
OTITIKOG YPOAUUATIONOG. ZXEON HOBNOIOKWY BEWPIWV PE TNV AUTEVEPYEIQ,
TNV €UBUVN KaI TN CUUPETOXA TwV HaBnTwv 0Tn CUyKPATNON yVWong.
EvdeikTiki BiBAloypagia:

Cope, B., & Kalantzis, M. (2009). Multiliteracies: New literacies, new learning.
Pedagogies, 4(3), 164—195. https://doi.org/10.1080/15544800903076044

Esperat, T. (2024). Multiliteracies in teacher education. Oxford Research
Encyclopedia of Education. https://doi.org/10.1093/acrefore/
9780190264093.013.1890

Hong, A., & Tan, K. (2020). A review of theories and practices of multiliteracies in
classroom: Issues and trends. International Journal of Learning, Teaching and
Educational Research, 19(11), 41-52. https://doi.org/10.26803/ijlter.19.11.3

Katsampoxaki-Hodgetts, K., Cope, B., & Kalantzis, M. (2024). AIdakTIKr| yIa ThV
KOANIEPYEIQ YPOPMATIOPWY KAl TTOAUTPOTTIKOTNTAG: Mia avaoTOXAGTIKN Kal
UETAOYXNUATIOTIKA TTPOCEYYIOn oTnV Wwnalakh emmoxn. Aioiyua. ISBN
978-618-202-178-1.

ERdopada 2. Mpappartiopoi, amroteAéopara PISA kal avaAuTikd
TPOYpPAUM

O¢epaTikA: EEETaoN SIAQOPETIKWY €10WV YPANMATIGHOU Kal KPITIKN
avayvwaon Twv atoteAeaudtwy PISA otnv EAAGSa o€ ouvaptnon e
TOUG OTOXOUG TOU aVaAUTIKOU TTPOYPAUUOTOG Kal TIG EUKAIPIEG HABNTIKAG
dpdaong. ZuvToun gicaywyn otnv MNaidaywyikr Twv MoAuypauuaTIoOHWY:
n TTOAAQTTAA TTapouciaon piag UANG P €ikova, Keipevo Kai Bivieo dev
ETTOPKEI XWPIG evepyd vonuaToddTNan, KPITIKA TTAQITiWon Kai
JeTAoXNUATIONO TNG yvwong. O1 emdooelg e¢eTdlovTal Xwpig aubaipeTn
atrédoon aImoéTnTog.

EvdeikTikn BiBAloypagia:

OECD. (2023). PISA 2022 Results: Country Note — Greece.

Hong, A., & Tan, K. (2020). A review of theories and practices of multiliteracies in
classroom: Issues and trends. International Journal of Learning, Teaching and
Educational Research, 19(11), 41-52. https://doi.org/10.26803/ijlter.19.11.3
Esperat, T. (2024). Multiliteracies in teacher education. Oxford Research
Encyclopedia of Education. https://doi.org/10.1093/acrefore/
9780190264093.013.1890

Cope, B., & Kalantzis, M. (2009). Multiliteracies: New literacies, new learning.
Pedagogies, 4(3), 164—195. https://doi.org/10.1080/15544800903076044




EBRdopada 3. Maidaywyikn Twv MoAvypapparticpwy kai Madnon
Héow Zxedlaopou

O¢epaTikA: ApxEG Tou TTaidaywyikoU TTAaigiou kai S1adIKaagieg yvwang:
BiwwvovTag, evvoioAoywvTag, avaAlovTag KPITIKG Kol EpapuolovTag
dnuIoupyikd. AvaAuon dpacTnploTATWY TnG BioAoyiag kai
avaoXedIOoPOG UE TTPAYHATIKA JOBNTIKI AUTEVEPYEIQ.

EvdeikTiki BiBAloypagia:

Cope, B., & Kalantzis, M. (2009). Multiliteracies: New literacies, new learning.
Pedagogies, 4(3), 164—195. https://doi.org/10.1080/15544800903076044

Katsampoxaki-Hodgetts, K., Cope, B., & Kalantzis, M. (2024). AISOKTIKr| yIa ThV
KOANIEPYEIQ YPOPMPATIONWY Kal TTOAUTPOTTIKOTNTAG: Mia avaoTOXAOTIKN Kal
UETAOXNUATIOTIK TTPOCEYYION OTNV YnIoKn eTToxA. Aioiypa. ISBN
978-618-202-178-1.

Katsampoxaki-Hodgetts, K. (2026). Multiliteracies in science education: From
descriptive patterns to design-informed professional learning. European Journal of
Mathematics and Science Education, 7(2), 117-149. https://doi.org/10.12973/
ejmse.7.2.117

Katsampoxaki-Hodgetts, K., & Emvalotis, A. (2026). Fostering multiliteracies in K-

12 science education. Studies in Science Education. https://doi.org/
10.1080/03057267.2025.2604954

EBSopdada 4. TXeS100MOG SISAKTIKWY OEVAPIWV HECW
MoAuypapuaTiopwyV

Oepartiki: Epyaotnpiakdg, UTTOXPEWTIKOG ApXIKOG OXEDIQOUOG
OI00KTIKOU GEVapioU aTNV TAEN PE EVTUTTN OXOAIK EVOTNTA KaI XWPIG
WnNeIoKa PEoA. TN OUVEXEIQ, KAT OiKoV avaoXedIaopog UE KPITIKA XpAaN
TN, Bdoel 0dnyIwv TNG £pyaciag.

EvdeikTikA BiBAloypaegia:

Katsampoxaki-Hodgetts, K., Cope, B., & Kalantzis, M. (2024). AiBakTIKr] yia ThV
KOANIEPYEIQ YPAPMPATIOMWY Kal TTOAUTPOTTIKOTNTAG: Mia avaoTOXAOTIKN Kal
UETAOXNUATIOTIKA TTPOCEYYIoN OTNV YnIoKh eTToxR. Aioiyua. ISBN
978-618-202-178-1.

Cope, B., & Kalantzis, M. (2009). Multiliteracies: New literacies, new learning.
Pedagogies, 4(3), 164—195. https://doi.org/10.1080/15544800903076044

Kustini, S. (2023). A project-based multiliteracies instruction to improve students’
multimodal literacy (pp. 632—-647). https://doi.org/10.2991/978-2-38476-054-1_54
Hung, H., Chiu, Y., & Yeh, H. (2012). Multimodal assessment of and for learning: A
theory-driven design rubric. British Journal of Educational Technology, 44(3), 400—
409. https://doi.org/10.1111/j.1467-8535.2012.01337 .x

EBRBopdada 5. O KUKAOG TNG HIKPOSIBaoKaAiag: oXedIAOHOG Kal
TTPOETOIHATIA

O¢paTikA: Opydvwon TpwTnNG HIKPodIdaokaAiag ue didkpion
OOOKAAOKEVTPIKWY Kal JABNTOKEVTPIKWY TTPOKTIKWY. Odnyieg yia Tig
B103IKACiEg yVWONG Kal yia TNV avaTpo®oddTnan- UTTOROAr apXIKAG
£pyaciag yia avatpo@odoTnon Xwpig Baduo.

EvdeikTiki BiBAloypagia:

Allen, D. W., & Ryan, K. (1969). Microteaching. Addison-Wesley Publishing.
Abell, S. K., & Bryan, L. A. (1997). Reconceptualizing the microteaching
experience to enhance pre-service elementary teachers’ reflectivity in teaching
science. Journal of Science Teacher Education, 8(3), 153-174. https://doi.org/
10.1023/A:1009472101734

Carless, D., & Boud, D. (2018). The development of student feedback literacy:
Enabling uptake of feedback. Assessment & Evaluation in Higher Education,
43(8), 1315—1325. https://doi.org/10.1080/02602938.2018.1463354

Nicol, D. J., & Macfarlane-Dick, D. (2006). Formative assessment and self-
regulated learning: A model and seven principles of good feedback practice.
Studies in Higher Education, 31(2), 199-218. https://doi.org/
10.1080/03075070600572090




EBBdopada 6. Mpwtn pikpodi1GaoKaAia Kal avaoTOXAOTIKN
avarpo@odorTnon

O¢epaTikA: AoKIJAoTIKA un Babuoloyoluevn YIKPodIdOoKAAIO e
agIoAOYNoN TWV EUKAIPIWY HABNTIKAG CUPHPETOXNG, TWV CNUEIWTIKWY
TTOPWV Kal TwV dIadIKACIWY YVWONG. AvaoTOXaoPOG Kal OXEDIAONOG
BeATiuoEWy.

EvdeikTiki BiBAloypagia:
Allen, D. W., & Ryan, K. (1969). Microteaching. Addison-Wesley Publishing.

Abell, S. K., & Bryan, L. A. (1997). Reconceptualizing the microteaching
experience to enhance pre-service elementary teachers’ reflectivity in teaching
science. Journal of Science Teacher Education, 8(3), 153-174. https://doi.org/
10.1023/A:1009472101734

Carless, D., & Boud, D. (2018). The development of student feedback literacy:
Enabling uptake of feedback. Assessment & Evaluation in Higher Education,
43(8), 1315-1325. https://doi.org/10.1080/02602938.2018.1463354

Nicol, D. J., & Macfarlane-Dick, D. (2006). Formative assessment and self-
regulated learning: A model and seven principles of good feedback practice.
Studies in Higher Education, 31(2), 199-218. https://doi.org/
10.1080/03075070600572090

EBRBopdada 7. EKTTaISEUTIKA SWHATIA arédpaong: TTOAUTPOTTIKA
digpelvnon kal oxXed100u6G

OeuaTIKA: AnuIoupyia EKTTAIBEUTIKWV escape rooms e aTTOOTOAEG,
YPipoug Kal auvOUATHOUG KEINEVOU, EIKOVAG, ETTIOTNHOVIKWY dEO0UEVWV
KAl GAAWV onUEIWTIKWV TTOpwV. ‘Epgacn otnv evepyo emmiAuon
TIPORANUATWY QVTi TNV ETTIPYAVEIOKA TTAIYVIWAN TTapouaiacn.
EvdeikTiki BiBAloypagia:

Kustini, S. (2023). A project-based multiliteracies instruction to improve students’
multimodal literacy (pp. 632—-647). https://doi.org/10.2991/978-2-38476-054-1_54
Tan, L., Thomson, R., Koh, J., & Chik, A. (2023). Teaching multimodal literacies
with digital technologies and augmented reality: A cluster analysis of Australian
teachers’ TPACK. Sustainability, 15(13), 10190. https://doi.org/10.3390/
su151310190

Cope, B., & Kalantzis, M. (2009). Multiliteracies: New literacies, new learning.
Pedagogies, 4(3), 164—195. https://doi.org/10.1080/15544800903076044
Katsampoxaki-Hodgetts, K., Cope, B., & Kalantzis, M. (2024). AiBakTIKr] yia ThV
KOANIEPYEIQ YPOPMPATIONWY Kal TTOAUTPOTTIKOTNTAG: Mia avaoTOXAOTIKN Kal

UETAOXNUATIOTIKA TTPOCEYYION OTNV YnIoKn eTToxA. Aiciyua. ISBN
978-618-202-178-1.

EBRdopada 8. loTopieg, eVAAAAKTIKEG IGEEG KAI AVAKAAUTITIKA
naénon

O¢epaTikA: ASIOTToINCN MIOG I0TOPIAG WG APETNPIOG VIO TNV QViXVEUON
TTAPAVOACTEWY Kal EVAAAGKTIKWYV IO£WV TWV PHadnTwv. xedIAoNOg
TTEIpapaTiopoy, digpelivnong, oUYKPIONG ETMICTNUOVIKWY £ENYACEWY Kal
AVAKAAUTITIKAG HaBnaong: ouvdeon Pe KOIVWVIKA Kal nBIk& {nTApaTa Kal
TTOAUTPOTTIKH) avaTTApAaoTaoT).

EvdeikTikn BifAloypaepia:

Karoaptogakn-Hodgetts, K., MavounAidou, E., & MixanAidng, A. (2025). Frayer
Model: I'pagikoi opyavwTég oTn dIapdpPwan EVVOIOAOYIKAG KATAvONaNg, KPITIKAG
OKEWNG Kal evepyou TTONITEIOTNTAG OTO EAANVIKG dNUOTIKO OXOAgio. ETNIOTANES
Aywyng. https://doi.org/10.26248/edusci.v2025i3.1924

Jensen, E., Borkiewicz, K., Naiman, J., & Carpenter, J. (2022). Evidence-based
science communication (pp. 1-120). https://doi.org/10.1145/3532720.3535657

Cope, B., & Kalantzis, M. (2009). Multiliteracies: New literacies, new learning.
Pedagogies, 4(3), 164—195. https://doi.org/10.1080/15544800903076044

Katsampoxaki-Hodgetts, K., & Emvalotis, A. (2026). Fostering multiliteracies in K—
12 science education. Studies in Science Education. https://doi.org/
10.1080/03057267.2025.2604954




EBRdopada 9. KpiTiki afioAdynon oXoAIKwyv eyXeipISiwv Kal
SIBAKTIKWV OEVaPiWV

O¢epaTikA: AvaAuon Twv duvaToTNTWV KAANIEPYEIOG YPOUKATIOUWY, TWV
ONMEIWTIKWY TTOPWV KaI TG HOBNTIKAG AUTEVEPYEIOG O€ OXOAIKA
eyxelpidia kal gevapia. AgloTroinan wg HEAETNG TTAPAdEiyUATOG TG
onuoaicuong «AgloAdynon Evotntag ZxoAikou Eyxeipidiou BioAoyiagy»
(Katoaptrogdkn-Hodgetts, 2025).

EvdeikTiknA BifAloypaepia:

Karagapmogakn-Hodgetts, K. (2025). A§ioAdynaon evaTntag oxoAikou eyxelpidiou
BioAoyiag: KaAAiEpy€Eia ypappaTIOPWY Kal TTOAUTPOTTIKOTNTAG OTIG PUOIKEG
EmoTApes. Emotipeg Aywyng. https://doi.org/10.26248/edusci.v2025i2.1908

Katsampoxaki-Hodgetts, K. (2026). Multiliteracies in science education: From
descriptive patterns to design-informed professional learning. European Journal of
Mathematics and Science Education, 7(2), 117-149. https://doi.org/10.12973/
ejmse.7.2.117

Katsampoxaki-Hodgetts, K., & Emvalotis, A. (2026). Fostering multiliteracies in K—
12 science education. Studies in Science Education. https://doi.org/
10.1080/03057267.2025.2604954

Katsampoxaki-Hodgetts, K. (2026). A critical discourse analysis of how teachers
construct student skills in multiliteracies-informed primary science after
professional development. Discover Education. https://doi.org/10.1007/
s44217-026-01998-6

EBRdopada 10. MNpappariopdg otnv Texvnt Nonpoouvn kai
MoAuypapuartiopoi

O¢epaTikA: KpiTikn e€€taon Twv duvatotATwy TG TN va uttooTnpidel T
dnuioupyia, TNv agioAdynan kai Tov avaoXediaoud TTOAUTPOTTIKWV
pHoBnoiakwy dpacTnPIoTATWY. 'EAEYX0G ETTIOTNUOVIKAG aKPIBEIAG,
TTaIdaywyIkAg KATAAANAGTNTAG Kal TNG OUCIACTIKIG CUPMPETOXNG TWV
HadnTwv.

EvdeikTikn BiBAloypaepia:

Katsampoxaki-Hodgetts, K. (2026). Enacted Al literacy towards epistemic visibility:
Embedding human—Al design as assessment-as-learning in pre-service science
teachers’ lesson redesign. Research in Science Education. https://doi.org/
10.1007/s11165-026-10360-7

Chen, J., Wang, Z., & Zhou, X. (2025). Al-assisted writing: Exploring academic
writing strategies of graduate students across disciplines through activity theory.
Higher Education Studies, 15(4), 243. https://doi.org/10.5539/hes.v15n4p243
Getto, G., Kelley, S., & Vance, B. (2025). How to write with GenAl: A framework for
using generative Al to automate writing tasks in technical communication. Journal
of Technical Writing and Communication. https://doi.org/
10.1177/00472816251332208

Gupta, B. (2024). Can artificial intelligence only be a helper writer for science?
Science Insights, 44(1), 1221-1227. https://doi.org/10.15354/si.24.re872

Hutson, J. (2024). Rethinking plagiarism in the era of generative Al. Journal of
Intelligent Communication, 4(1). https://doi.org/10.54963/jic.v4i1.220

Wohlfarth, B., Streit, S., & Guttormsen, S. (2023). Artificial intelligence in scientific
writing: A deuteragonistic role? Cureus. https://doi.org/10.7759/cureus.45513




EBRdopada 11. Evepyog TTOAITEIOTNTA: SNUOKPATIKI) CUMMETOXN
Kol TEKUNPIWpEVN Spdon oTig Puoikég EToTApEG

O¢epaTiKA: ZXeSIAOUOG OPaATTNPIOTATWY YIa EVEPYO TTOAITEIOTNTA O€
TIPOOWTTIKG, OXOAIKO, TOTTIKO Kal EUPUTEPO KOIVWVIKO ETTITTESO: OBNTIKN
Pwvn Kal eTMAOYN, SIKAIWPATA KOl CUPTTEPIANWN, CUVEPYOATIKH Awn
ATTOQPACEWY, KOIVWVIKOETTIOTNHOVIKG SIAAUUOTA, TTEPIBAAAOVTIKA
uTTEUBUVOTNTA KAl BIWCIPOTNTA, KPITIKA €E£TATN TTANPOQOPIWYV Kal
BeapIKwY BECEWY, ETTIKOIVWVIO TEKUNPIWHPEVWY TTPOTACEWY TTPOG
TIPAYHATIKG aKPOOTAPIa KOl GUAAOYIKH OpACn HWE KOIVWVIKA €UBUVn.
EmoTnuovika dedopéva Kal TTOAUTPOTTIKN TTapaywyr wg Baon
OUPMETOXNG, OXI OUUBOAIKAG HOVO EUTTAOKNAG.

EvdeikTikn BiBAloypagia:

Karoaptmogdkn-Hodgetts, K., MavounAidou, E., & MixanAidng, A. (2025). Frayer
Model: I'pagikoi opyavwTég oTn SIapOPPWan EVVOIOAOYIKAG KATAVONONG, KPITIKAG
OKEWNG Kal evepyoU TTONITEIOTNTAG OTO EAANVIKG dNUOTIKO OXOAgio. ETOTANES
Aywyng. https://doi.org/10.26248/edusci.v2025i3.1924

Katsampoxaki-Hodgetts, K., & Chaniotakis, N. (2025). Zxediaoudg dIdaKTIKWYV
TIOPEUPRACEWY OTIG PUTIKEG ETTIOTAUEG PE OTOXO TNV EViOXUGN TOU
avaTpo@odOTIKOU YPAUHATIOHOU Kal TNG EVEPYOU TTONITEIOTNTAG TWV HOABNTWV.
Proceedings of DIPEPIEC25 (pp. 413-432).

Jensen, E., Borkiewicz, K., Naiman, J., & Carpenter, J. (2022). Evidence-based
science communication (pp. 1-120). https://doi.org/10.1145/3532720.3535657
Katsampoxaki-Hodgetts, K. (2026). Multiliteracies in science education: From
descriptive patterns to design-informed professional learning. European Journal of
Mathematics and Science Education, 7(2), 117-149. https://doi.org/10.12973/
ejmse.7.2.117

Beane, J. A. (1997). Curriculum integration: Designing the core of democratic
education. Teachers College Press.

ERdopada 12. TeAiki pikpodidaokaAia kai aiTioAoynpévog
avaoyedlaouog

O¢paTikA: Mapouaiaon Tng TeAIKAG, BaBuoAoyoupevng HIKPOOIOATKAAIOG
Je €Eupaon oTig d1adIKaoieg yvwaong, OTNV ETTIOCTNUOVIKA TEKUNPiwaon Kal
aTn pabnTikA vonuatodatnaon. Z0vdeon aAAaywv e TTponyoUpuevn
avarpo@odoTnan.

EvdeikTiki BiBAloypagia:

Abell, S. K., & Bryan, L. A. (1997). Reconceptualizing the microteaching
experience to enhance pre-service elementary teachers’ reflectivity in teaching
science. Journal of Science Teacher Education, 8(3), 153-174. https://doi.org/
10.1023/A:1009472101734

Carless, D., & Boud, D. (2018). The development of student feedback literacy:
Enabling uptake of feedback. Assessment & Evaluation in Higher Education,
43(8), 1315-1325. https://doi.org/10.1080/02602938.2018.1463354

Katsampoxaki-Hodgetts, K., Cope, B., & Kalantzis, M. (2024). AIdakTIKr yIa ThV
KOANIEPYEIQ YPOMMPATIOPWY KAl TTOAUTPOTTIKOTNTAG: Mia avaoTOXAOTIKN Kal
UETAOYXNUATIOTIKA TTPOCEYYIOn oTnV Wwnalakh emmoxn. Aioiyua. ISBN
978-618-202-178-1.

Katsampoxaki-Hodgetts, K. (2026). Enacted Al literacy towards epistemic visibility:
Embedding human—Al design as assessment-as-learning in pre-service science
teachers’ lesson redesign. Research in Science Education. https://doi.org/
10.1007/s11165-026-10360-7

EBSopdada 13. Z0vBeon pabnoI0KNAG TTOPEING KOl AVOOTOXAOHOG

Oepariki: AvaokoTrnon SISAKTIKWY ETTIAOYWY, TTAIdAYWYIKNG eEENIENG Kal
B103IKACIWV avabewpnaong, Y€ TTPOETOINOCIA TOU TEAIKOU @aKéAOU
EPYOOIWV Kal HIKPOBIOATKAAIQG.

EvdeikTiki BiBAloypagia:

Carless, D., & Boud, D. (2018). The development of student feedback literacy:

Enabling uptake of feedback. Assessment & Evaluation in Higher Education,
43(8), 1315-1325. https://doi.org/10.1080/02602938.2018.1463354

Nicol, D. J., & Macfarlane-Dick, D. (2006). Formative assessment and self-
regulated learning: A model and seven principles of good feedback practice.
Studies in Higher Education, 31(2), 199-218. https://doi.org/
10.1080/03075070600572090

Jaleniauskiene, E., & Katsampoxaki-Hodgetts, K. (2023). Multimodal remediation
of research articles through infographics and graphical abstracts. Communication
Teacher. https://doi.org/10.1080/17404622.2023.2248231

Karoaptogdkn-Hodgetts, K., MavounAidou, E., & MixanAidng, A. (2025). Frayer
Model: I'pagikoi opyavwTég aTn SIGNOPPWON EVVOIOAOYIKAG KATAVONONG, KPITIKAG
OKEWYNG Kal evePYOU TTONITEIGTNTOG OTO EAANVIKG BNUOTIKG OXOAEio. ETOTrpEG
Aywyng. https://doi.org/10.26248/edusci.v2025i3.1924




> UVOAIKOG POpTOG epyaaiag e€apnvou: 150 wpeg (6 ECTS). 6 ECTS
TYNOX MAGHMATOZX MMAE — AiIBOKTIKA YVWOTIKOU QVTIKEIYEVOU
MPOAMAITOYMENA MAGHMATA Kavéva
FAQZZA AIAAZKAAIAZ KAI EANvikG
AZIOAOIMHZHZ
NMPOZ®EPETAI ZE ®OITHTEZ Oxi
ERASMUS
HAEKTPONIKH ZEAIAA https://elearn.uoc.gr/course/view.php?id=6960
MAGHMATOZX (URL)

(2)

(1)
(2) MAGHEZIAKA ATTIOTEAEZMATA

MaOnoiakd AtroteAéopaTa

Meplypa®n yvwoewyv, OeEIOTATWY Kal IKAVOTHTWY PETA TNV ETTITUXI OAOKANPWGON TOu HadrpaTog.

Me Tnv emiTuxn oAokARpwon Tou pabnuarTog ol PoITNTEG/Tpieg Ba gival o€ Béon va:

» Alakpivouv SI0QOPETIKOUG YPANPATIOPOUG, TNV TTOAUTPOTTIKOTATA Kal TNV MaidaywyIkr Twv
MoAUYPOUUATIOUWY.

* Avayvwpidouv Tov poAo TnNG HadnTikAG auTevépyeiag, dpdang Kal euBuvng aTtn pabnon kai e¢eTdlouv
TTWG QUTEG OTTOTUTTWVOVTAI OTA AVAAUTIKA TTPOYPANPATA KOl OTIG ATTAITACEIG Tou PISA.

*» 2xed1alouv dpaaTnPIOTNTEG e Baon To TTaIdaywyIKd povTéAo MdaBnon péow Zxediaouou.

* 2xed1Gfouv dpaaTnNPIOTNTEG PE BIODIKATIEG YVWONG, ETTIOTNPOVIKA TEKUNPIWON, TTOAUTPOTTIKA pHabnTikKG
TTPOIOVTA Kal EVEPYO TTONITEIOTNTA.

* AvaAUouv OXOAIKG €yXEIPIdIa WG TTPOG TIG JABNCIOKEG EUKAIPIES, TOUG GNUEIWTIKOUG TTOPOUG KAl TOUG
POAOUG TWV PaABNTWV.

* Avaoxediadouv S10aKTIKA OeVAPIa aEIOAOYWVTAG KPITIKA avaTpo@odoTnon Kai TTpotdcelg TN.

levikég IkavoTnTEg

EmmiAeypéveg YEVIKEG IKOVOTNTEG CUPPWVA UE TO TTAQICIO TIPOCOVTIWY TNG AVWTATNG EKTTAIOEUONG.

AvalAtnon, avaAuan kai oUveean dedoUEVWV: 2xeblaouos kau Slaxeipion Epywv
emiAuon TTPOBANUATWY: AUTOVOUN KOl GUVEPYATIKA  2E6a0uds otn SLapopetikétnTa kot otnv moAunoATlopkSTnTa
€PYQOia- KPITIKI KOl QUTOKPITIKF Ayn 2eBaoudg ato puoko neptBaAlov

OTTOQPACEWV: KOIVWVIKA Kal NOIKA utreuBuvotnta.  Emideién kowwvikris, emayyeAuatikric kaw ndikric umevduvotnrag
kot evatodnoiag oe Féuata puAou
A0KNON KPLTIKAG KoL AUTOKPLTLKIG
Mpoaywyn t¢ eAeUTepnG, SNIULOUPYLKIG KAl ETAYWYLIKIG OKEYNS

AAeg...




KpITIK KaI dnPIoupyIKA OKEWN, AQuTOVOUN KAl CUVEPYATIKA BiEPEUvVNON, TTOAUTPOTTIKA VONUaToddTnan,
BIETMIOTNUOVIKN £pyaaia, evepydg TTONITEIOTNTA, ETTOYYEAMATIKN Kal NOIKA euBUvn.

(3)
(3) MEPIEXOMENO MAGHMATOX



To paddnua €oTiddel oTNV KAANIEPYEIQ DIAPOPETIKWY YPAPPATIOUWY Kal oTnv Maidaywyikn Twv
MoAuypappatiopwy, ye Eeacn otn Mdabnon péow Zxediaopou oTig Puaikég Emotripeg. Ol
QoITNTEG/TPIEG DlEPEUVOUV TOV POAO TNG HABNTIKAG QUTEVEPYEIAG OTNV TTAPAYWYRA Kal OTOV
METAOXNMOTIOWO TNG YVWOoNG, avaAlouv KPITIKA avaAuTikd TTpoypdauuaTa, To PISA kai oxoAIKa
eYXeIpidia, kal oxediadouv dIBAKTIKG aevdpia pe S1adIKaoieg yvwaong, EMOTNUOVIKI TEKUNPIWGN Kal
TTOAUTPOTTIKG PaBNTIKG TTPoiovVTa. MEAETEG TTOPAVONOEWY, I0TOPIEG, AVAKOAUTITIKA Hadnon,
OIEPEUVNTIKOG TTEIPANATIONOG KOI EKTTAIBEUTIKA SWHATIO ATTOdPACNG AEITOUPYOUV WG APETNPIEG YIA
oxediaopo. H evepydg oAitelotnta, n utretBuvn xprion TN kai 0o KUKAOI pikpodidaokaAiog
ouvdéouv Tn Bewpia Pe TRV AvOOTOXACTIKN TTPAEN.

EBSopada 1. O1 ypapuaTiopoi Kal ol 0ewpieg pabnong otn 3153akTikA Twv Puoikwv Emornuwv

EmoTtnuovikdg, YAwooIKOG, KPITIKOG, KOIVWVIKOG, WN@IOKOG KAl OTITIKOG YPAUMATIONOG. XEaN HABNOCIoKWY
BewpIwV PUE TNV aUTEVEPYEIQ, TNV EUBUVN KaI TN CUPPETOXA TV HaBNTWV OTn oUyKPOTNON YyVWaong.

EBdouada 2. Mpappartiopoi, amroteAéopara PISA kail avaAuTiké TTpoypappa

E&éTaon dI0@OPETIKWY EI0WV YPAUMATIONOU Kal KPITIKF) avayvwaon Twv amoteAeoudtwy PISA otnv EAAGSa o€
ouvapTNON PE TOUG GTOXOUG TOU aVOAUTIKOU TTPOYPAUUATOG KOl TIG EUKAIPIEG JaBNTIKAG OpAong. ZUvToun
eioaywyn otnv MaidaywyikA Twv MNoAuypaupaTiopwy: N TTOAATTAR TTapoudiaon piag UANG PE €IKOVA, KEIPEVO
Kai Bivieo dev eTTAPKET XWPIG EVEPYO vonuaToddTNON, KPITIKA TTAAICIWON KAl JETAOXNUOTIONO TNG yvwang. Ol
emMOO0EIG eEETACOVTAI XWPIG aubaipeTn atrdédoon aImidTnTaG.

EBdopada 3. MaidaywyikA Twv MoAuypaupatioywy kol Malnon péow Xxediaopou

Apxég Tou TTaidaywyikoU TTAaIGiou Kal S1adIKACIEG yvwaong: BILVOVTAG, EVVOIOAOYWVTAG, avaAUOVTAG KPITIKA
Kal epappoélovTag dnuioupyikd. AvaAucon dpacTnploTATWY TNG BioAoyiag kal avaoxedIaouog Je TTPAYUATIKN
MOBNTIKN auTevEPYEIQ.

ERdopdada 4. Zxed1a0MOG SISAKTIKWYV TeVApiwv péow MoAuypaupaTICuWV

EpyaoTnpiakdg, UTTOXPEWTIKOG apXIKOG OXEDIQTUOG DIBAKTIKOU Oevapiou oTnV TAEN UE EVTUTTN OXOAIKH evoTnTa
KO XWPIG Wn@IOKA JEOA. TN OUVEXEID, KAT 0ikov avaoxedlaopuog pe KpITikA Xprion TN, Bdoel odnyiwv Tng
epyaoiag.

EBSopada 5. O kUkAog TG HIKpoSISaokaAiag: oxediaou6G Kal TTPOETOINATIA

Opydvwon TpwTng PIKPodIdaokaAiag pe dIAKPIoN SOOKAAOKEVTPIKWY Kal JOBNTOKEVTPIKWY TTPAKTIKWV.
Odnyieg yia TG d1adIkaTieg yvwaong Kal yia TNV avatpo@oddTnon: UTTooAr apxIkng epyaaiag yia
avatpoPoddTnon Xwpeig Babuod.

EBdouada 6. Mpwtn HiIkpod1GaoKaAia Kal avaoTOXAOTIKI avaTpo@odoTnon

AokipaoTikA pn BaduoAoyolpevn pikpodidaokaAia pe aloAdynon Twv EUKAIPILOV JaBNTIKAG CUPUETOXAG, TWV
ONMEIWTIKWY TTOPWV Kal Twv S1adIKACIWY yvwaong. AVOGTOXOOHOG Kal OXEDIOTHOG BEATILOTEWV.

EBSopada 7. EKTTaiSeuTikKa SwudTia amédpaong: TToAUTPOTTIKA digpelvnon Kal oXeSI00U6G

Anpioupyia eKTTAISEUTIKWY escape rooms YE aTToOTOAEG, YPIPOUG KAl OUVOUAOTUOUG KEINEVOU, EIKOVOG,
ETMOTNPOVIKWY dEOOPEVWYV Kal GAAWY CNUEIWTIKWY TTOpwV. ‘Eupacn oTnv evepyd etmiAuan TpoBANpAaTwy avri
oTNnV ETIPAVEIAKN TTalyviwdn TTapoudiaon.

EBSopada 8. loTtopieg, eEVAAAOAKTIKEG 15£€G KOl OVOKAAUTITIKA padlnon

AtloTroinon pIag 1I0Topiag WG APETNPIAG yIa TNV AviXVEUON TTAPAVOATEWY Kal EVAAAAKTIKWY IOEWV TWV
poBNTWV. ZXeSI00UOG TTEIPAPATIONOU, diEpelvNong, OUYKPIONG ETTIOTNHOVIKWY ENYACEWY KAl AVAKAAUTITIKAG
péBnong: olvdeon e KOIVWVIKA kal NBIKA nTrAMATa Kal TTIOAUTPOTTIKY avaTtrapdoTtaon.

EBSopada 9. KpiTik agiloAdynon oXoAIKwyv eyXeIpISiwv Kal SISOKTIKWV Gevapiwv

AvdAuon Twv duvaTOTNTWY KAAAIEPYEIOG YPOUUOTIOHWY, TWV CNUEIWTIKWY TTOPWY Kal TNG HadnTIKAG
auTevépyelag o€ oXoAIKa eyxelpidia kal aevapia. AgioTroinan wg HEAETNG TTapadEiyuaTog TNG dnuoacicuong
«A&loAoynon Evotnrag ZxoAikoU Eyxeipidiou BioAoyiag» (Katoaptrogdkn-Hodgetts, 2025).

EBdouada 10. Fpappariopog otnv Texvnt Nonuoouvn kai MoAvypaupatiouoi

KpiTikr e€étaon Twv duvatotATwy TG TN va utrooTnpidel Tn dnuioupyia, TNV agioAdynon kai Tov avaoxediaouo
TTOAUTPOTTIKWYV JaBnoIakwy dpacTnpIoTATWY. 'EAEyX0G ETTIOTNUOVIKAG aKPIiBEIag, TTaidaywyIkng
KATOAANAGTNTAG KAl TNG OUCIACTIKAG CUPMETOXNG TWV HABNTWV.

EBSopada 11. Evepydg oAITeIdTNTA: SNUOKPATIKA GUMMETOXN KaI TEKUNPIWMEVN Spdon OTIg
Puoikég EmoTRpeg

>xe0Ia0POG OPACTNPIOTATWY YIa EVEPYO TTONITEIOTNTO O€ TTPOCWTTIKO, GXOAIKO, TOTTIKG KOI EUPUTEPO KOIVWVIKO
ETMITTED0: HABNTIKA QWVN Kal TTIAOYT, OIKAIWUOTA KOl CUUTTEPIANYN, CUVEPYATIKA ARYWn aTToQAcEwY,
KOIVWVIKOETTIOTNUOVIKA SIAAUATA, TTEPIBAAANOVTIK UTTEUBUVOTNTA KAl BIWCINOTNTA, KPITIKA £E€TOON
TTANPOPOPIWV KOl BECUIKWY BETEWY, ETTIKOIVWVIO TEKUNPIWPEVWY TTPOTACEWY TTPOG TTPAYUATIKA aKpoaTApIa
Kol UANOYIKH dpdaon pe KoIvwVIKA euBuvn. EmoTnuovikd dedouéva Kal TIOAUTPOTTIKY TTapaywyr wg Bdon
OUMMETOXNG, OXI OUMBOAIKNAG HOVO EUTTAOKNAG.

EBdopada 12. TeAikq pikpodidaokaAia Kal aITIoOAoynuéVog avaoXediaouog

Mapouaiaon Tng TeAIKAG, BaBuoAoyolpevng pikpodidaokaiag ue Eugaan oTig dIadIkaaieg yvwaong, oTnv
ETMOTNHPOVIKN TEKUNEIWON Kal 0Tn JabnTikr vonuaTtoddTnaon. ZUvoeon aAAaywy YE TTponyoulevn
avatpo@odaoTnan.

EBdouadada 13. ZuvOeon HaBNOIOKAG TTOPEIAG KAl OVACTOXOOUOG

Avaokotrnon dIdaKTIKWY ETTIAOYWY, TTaIdaywyIkAG eEEAIENG Kal dIadIKaaIwy avabBewpnong, Y€ TIPOETOILATIO
TOL1 TEAIKOL (0AKEAOLL £0VATUDV KAL LIKOOSIdAakaAiac
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(4) AIAAKTIKEZ kai MAGHZIAKEX MEG®OAOI - A=IONOIMHzH

TPOMOZ NMAPAAOZHZ

Al {Wong Kal € aTTo0TACEWS EKTTAIdEUGN CUNPWVA E TO
mpoypappa tou MMAE. (YBPISIKOG)

XPHZH TEXNOAOIIQN
NAHPO®OPIAZ KAI EMNIKOINQNIQN

XPHZH TEXNHTHZ NOHMOZXZYNHZ ZE
MAGHZIAKEZ APAZTHPIOTHTEZ KAI
EPTrAZIEZ

MAaTpdppa elLearn, cuvepyaTika £yypa@a, Wn@IaKoi Kai
TTOAUTPOTTIKOI TTOPOI, EPYOAEID ETTIKOIVWVIAG Kal
avaTpopodoTNOnG, £¢ ammoaTdoewg pikpodidaokaAieg. H
xpnon TN dimeral amrd Tig 0dnyieg TwV EPYATIWV.

H mmapaywyikr Texvntr) Nonpoouvn ptropei va aglotrolgital
aTig dpacTNPIOTNTESG KAl EPYATIES YIa TIG OTTOiEG TTPORAETTETAIN
PNTA, WG avaTréaTTaoTOG OAAG KPITIKA EAEYXOUEVOG TTOPOG
oxedlaopou, diepelivnong, avaTpo@odoTnong Kal
avaBewpnang. O1 oITNTEG/TPIEG DIAPOPPWVOUV EPWTAHOTA
Kol KPITAPIA, aAANAemdpoUv pe ouaTtripata TN, guykpivouv
EVOANOKTIKEG EIONYACEIG PE ETTIOTNUOVIKEG TTNYEG KAl
TTAIBAYWYIKA KPITAPIA, ETTIAEYOUV 1] ATTOPPITITOUV
TEKUNPIWMEVA TIG TIPOTATEIG TOUG Kal avaAauBdvouv ubuvn
yia 10 TeAIKS £pyo. OTrou atraiteital amd Tnv pyaacia,
KOTOBETOUV EVOEIKTIKA EPWTHPATA/ATTAVTHOEIG, BIASOXIKEG
ekdoxEG, dnAwan xpriong TN kai GUVTOUN AVOGTOXACTIKN
aimioAdéynon Twv amo@dacewy. Agv €1l0AyovTal TIPOCWTTIKA
Oedopéva padnTwyv A Pn dNPOCIOTTOIRGCIKO UAIKO O€ e§WTEPIKA
OUOTANOTA XWPIG KATAAANAN e€ouaioddTnan. TG
OpaaTNPIOTNTEG TTOU 0PICOVTal WG AUTOTEANG APXIKOG
oxedlaopdg xwpig TN, n xprion Tng dev MITPETTETAI KATA TO
OUYKEKPIPEVO OTADIO. H TEAIKN ETTIOTNPOVIKA KOI TTAISAYWYIKA
Kpion avrkel TTAVTOTE OTOV/OTN QOITNTAH/TPIA.

OPIrANQZH AIAAZKAAIAZ

Al0dPaCTIKEG EI0NYACEIG, CUVEPYATIKN KPITIKA avaAuon
OXONKWV €YXEIPIBIWV, EpYACTRPIa dIAdIKACIWY YVWONG,
I0TOPIEG KAl TTEIPAPATIONOG, EKTTAIOEUTIKA OWHATIO
amédpaacng, avaoToxaouog kal U0 KUKAOI pIKpodidaokaAiag.
H rpwtn dev BaBuoAoyeital, n 6UTepn agioloyeital.
APAZTHPIOTHTA OOPTOZ EPTAZIAZ (wpeg)
AidaokaAia kal epyacTnpiakég dpaoTtnpidtnteg 36
Autdévopn peAéTn BiBAloypagiag 30

>xedl00POG oEVApIoU Kal YPOTITWY Epyadiwyv 54

MpocTolpacia kal avaBewpnaon HIKPOSIOACKAAIWY
20

TeAikOG @AKeNOG Kal TEKPNpiwon avaaToxacuou 10
2U0volo (6 ECTS) 150

AZIOAOIMHzZH ®OITHTQN

FAwaooa agloAdynong: EAANVIKA. Aev TTpOBAETTETAI TEAIKN
ypatrt €¢étaon. H agioAdynon mrepihapdvel T€ooepa Yépn
pe BapuTtnTa 25% 10 KABEVA, ATTOU EVTATOETAI N TEAIKN
MIKpOBIOAOKaAia, Kal TIPOQIPETIKA QVACTOXACTIKN £pyacia
bonus. MNpoBAéTTovTal UTTOXPEWTIKEG Epyacieg oxedlaauou, Hia
epyacia eTMAOYAG (MIKPA ETTIOTNUOVIKN] IoTOpia, OgvApIO yIa
€VEPYO TTONITEIGTNTA 1} TIOAUTPOTTIKO OEVAPIO PE KAPTEG) Kal dUO
KUKAOI pikpodidaokaAiog. H Trpwtn uttooAr Tng Epyaciag 1
KAl N apxIKf YIKpodIdaokaAia gival avaTpopodOTIKEG Kal un
BaBuoAoyoupueveg. Ta TpéxovTa Bapn Kai 0 PNxaviopog bonus
empBeBaiwvovTal atTé TIg 0dnyieg Tou eLearn. Kpitipia:
B1adIKaaieg yvwong, HaBnTIKA QUTEVEPYEIQ, ETTIOTNUOVIKN
TEKUNPIWOT, ONUEIWTIKEG ETTIAOYEG, OUTIACTIKI) CUMMPETOXNA KAl
aImioAoynuéVog avaoxediaopog.
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