Tithog HaBAuATOG:
‘KoIvwVIKOG Ka WYnQIOKOG YPAUHATIONOG: OISAKTIKA TrOAUTPOTTIKWYV
Héowv oTig Duoikég emioTApEG (P.E.)”

NepiAnyn padnparog:
To pdbnua eoTialel oTnV TTPOWONCT TOU KOIVWVIKOU, GXOAIKOU Kal Wyn@lakoU YPAPPaTIoHoU

(socio-cultural and digital literacy) kai Tng TOAU-TpOTTIKOTNTOG (multimodality) péoca atméd
ETTIOTNUOAOYIKEG Bewpnoeig TIC oUyXpPovng TAIdAYWYIKAG, TNV eQapuoyrn oUyxpovwy
OIOAKTIKWY HOVTEAWV HE WYNPIOKA HECA, avAaTITUEN OTPATNYIKWY Kol PeBddwvV kabwg Kal
METAOXNMATIOTIKEG KOI CUUUETOXIKEG TTPOCEYYIOEIS OTn dIdACKAAIa Kal uadnan.

MaOnoiokd AtroteAéopara:

Mo ouykekpipéva, o1 ekmTaideuduevol Ba eival oe Béan va onuioupyouv TrepIBAAAovTa
MABNoNG Kal EKTTAIBEUTIKO UAIKO yIG TNV avATITUEN TOU YPAMUMATIOWoU Pe TNV oUyxpovn £vvoia
TOU, dNAAdK TNV IKAVOTNTA TWV PABNTWV-TPIWY VA ETTIKOIVWVOUV BEUATA QUOIKWY ETTIOTNUWYV
ATTOTEAEOUATIKA € TTEPIBAANOVTA E SIOPOPETIKEG ETTIKOIVWVIAKESG AVAYKES, XPNOIMOTTOIWVTAG
Keipeva ypatrtoU Kal TTpo@opikoU Adyou, kabwg €triong pun YAwooikd Keipeva (A.X. €IKOVEG,
oxedlaypaupata, XApTeg KATT.) pE A Xwpic wnoelakd péoa. MNapdAAnAa, pyéoa atd autd 1o
MaGBnua o1 ekmmaideudpevol Ba eival oe Béon va kKaAAiepynoouv OefIOTNTEG KPITIKOU
YPOUUATIOHOU dNAadK TNV avaTITugn KPITIKAG OKEWNG aTTEVAVTI OTIG AON UTTAPXOUCEG HOPYPEG
YPOUUATIOHOU Kal va TIG agloAoyoUv wg PEPOG TNG eKTTAIOEUTIKAG diadikaagiag. H mrpooéyyion
TOU PaBnuaTtog autol Bacietal aTn Bewpia TOU YVWAOTIKOU KAl KOIVWVIKOU E£TTOIKOSOUNTICUOU
ME OKOTTO Tnv BeATiwon TnNg TOPEXOPEVNG EKTTAIOEUTIKAG TTOIOTNTAG, OTnN ZUCTNUIKA
Aermoupyikn I'pappaTikr (Halliday, 1993), otnv Kelyevokevtpikr) rpocéyyion (Martin, 1993) kai
OTOV OTITIKO/TTOAUTPOTTIKG eyypappaTiopd (visual/ multimodal literacy) wg «BepeAilddeIg»
APXEG TOU «ETTIOTNUOVIKOU aA@apnTiopoU» TTPOG TNV OIKOOOUNCN TWV QUOIKWY EVVOIWV Kal
TTapaywyng véag yvwong. Me tnv KatdAAnAn O18akTIKr TrapéupBacn, ol ekmmaideuduevol Ba
givar og Béon va dnuioupyoouv UTTOOTNPIKTIKG padnoiakd TTepIBAAAovTa oTa oTroia ol
paBNTEG KAl o1 HaBRATPIEG TOUG Ba PTTOPOUV Va:

a) OIKOBOUAOOUV TIG €VVOIEG TIOU €VTACOOVTOl O€ Mid OUYKEKPIYEVN €voTnTa (OTTWG
uypoTtroinan),

B) va diakpivouv TIG TTOAAOTTAEC onuagieg Tou €xouv KATToIEG AEEEIC OTO TTAQiOIO TNG
KaBnuepivig Cwig kal Tn onuacia Twv idiwv Aégewv oTo TTAaiolo Twv P.E., kai

Y) va avayvwpioouv TTOAUTPOTTIKEG TITUXEG AEEIKOYPAMMATIKWY SOUWY Kal va dnPIoupyRoouv
ol (0101 TTOAUTPOTTIKA KEIYEVIKA €idn OUVOUAOTIKA ME TTEIPOAPATIKEG AVAPOPES Kal
avadeIKvUoVTag BIAQOPETIKOUG CUCXETIOUOUG (TT.X. AITIAG- ATTOTEAETUATOG)

EBAOMAAIAIO NMPOIrPAMMA

1. Pdopa €mMOTNPOVIKOU ypapuaTIOHoU oTo Tedio ekmaideuong Puoikwyv
EmioTnuwyv
Ti onuaivel va gioal “eyypduuaTtog” oTo oUyXPOovo OX0AEio; Znueia ouykAiong
METagU wn@iakou, ETTIOTNUOVIKOU, OXOAIKOU Kal KOIVWVIKOU YPAUMKATIOHOU Kal
TTOAUTPOTTIKA TTAISAYWYIKI)
H MAwooa Twv QUOIKWY ETICTNHWY
H onuagcioAoyikr] yvwaon TnG €TTICTNMOVIKAG OpOAoYiag
ATT6d00N TNG ONUadiag Twv AéEewv o€ eupUTEPA EVVOIOAOYIKG GUVOAQ
(kaBnuepivh {wn - €TTIOTAPN)
MoAuTpOTTIKOTNTA: O£0EIG KAl TIPOCEYYITEIG yIa TNV dIOACKAAIQ TNG
ETTIOTNUOVIKAG OPOAOYiIaG 0TO OXOAEiO.
2. Eidn yAwooag QUOIKWYV EMICTNMWY KAl N TTOAUTPOTTIKH aVATTOPAOTACH TOUG:
OUYKPITIKEG HEAETEG
H yAwoaoa tng Tagivéunong
H yAwooa tng emegriynong
H yAwooa Tng aitiag Kail Tou atroTeEAECUATOG
H yAwooa Tng TTEIpAPATIKAS ava@opag
3. H koivwvik] onpeiwTiKA Bgwpia Kal N CUCTNHIKA AEITOUPYIKN TTPOCEYYIOT TOU
Halliday:
Xpnoipdtnta TnG ToAUTpOoTTIKOTATAG (Kress kai van Leeuwen) Kal “ZUuoTnUIKAG
NeiroupyikAg MpauuaTtikAg” (Halliday) otnv didackaAia PuoiKwy ETICTNRWY
KQI QVTIMETWTTION OUOKOAIWV TWV PaBnNTWv-TPIWY yia Tnv Katavonon twv P
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péoa ammd Tov ypaTrtéo Adyo. Alagopotroinon g Sladikaoiag avayvwaong
Ynoeiakou Kelpévou Kal AlagopoTroinon Tng d1adIKagiag TTapaywyns KEIPEVWY.
EmioTnpovik gyypapgparoouvn kal evepyl oupperoxl (Knain): amdé Ttnv
KaTavonan Kal TNV EPUNVEIa oTnV TTapaywyr véag yvwong.
Mia ouoTnuikf A€ITOUPYIKA TIPOOEyyion OTnv avaAuon Tou OXOAIKOU
EMOTNUOVIKOU AGyou HeE OKOTTO Tn dnuioupyia UTTOCTNPIKTIKOU UaBnaiakou
TTEPIBAAAOVTOG yIa EVEPYN EUTTAOKA KaI EVOOXOANCN WE TTPAYUATIKA {NTHMATO
WG EVEPYOI TTOAITEG.
OTTIKOG KOl TTOAUTPOTTIKOG YPAHUHOTIONOG: ETTIOTNUOAOYIKEG TTPOCEYYIOEIS KOl
OI6AKTIKA JOVTEAA yIa TTOAATTAOUG TPOTTOUG avaTTapdaTaong.
Case study: n xprion infographics yia Tnv avatrapdoTtacn Kal ETIKOIVWVIa TNG
ETMOTAUNG.
Ynei1ak6g YPAUMATIONOG: £VVOIOAOYIKOG TTPOCdIopIoog Kal opiouces. MNvwon
NG YNPIAKNG TEXVOAOyYiag Kal e§I0TNTEG EQAPHOYNG TNG:
2xeOI00POG POBAUATOG PE EUPacn OTNV TTOAUTPOTTIKOTNTA KAl TOV Wn@IaKO
YPOUMOTIONO: OI00KTIKEG TTapeuBdoelg, OIOOAKTIKA MOVTEAD Kal €TTIAOYA
TTOAUTPOTTIKWY KEIPEVIKWY €10wv: Méoa emikoivwviag Twv DPuaikwv
Qaivopévwy (PD) kail Evvoiwv.
WYneI1okog YPAUMATIOMOG Kal OXOAIKA eyXElpidia:
Zx€01a d1daokaAiag TTou eaTidouv OTnV AAANAETTIOpACN PE AVATTOPACTATEIG
EVVOIWV KOAI TTEIPOAUATIKWY OIATAEEWV OTIG QUOIKEG ETTIOTAUES ME YN@IAKA
Héoa. AVATITUEN TNG KPITIKAG OKEWNG, TWV KOIVWVIKWY dIAQOopwV PECA ATTO
TIG AdIKEG KOUATOUPEG KOl TIG KOUATOUPEG TWV VEWV PEOWV EVNUEPWONG:
daoknon KPITIKAG O€ avokpiBeleg, amAouoTeUOEIG, TTPOKATAAAWEIG Kal
UTTEPROAEG TNG €TTICTANNG, OTTWG TTAPOoUCIAdovTal TNAEOTITIKA 1 OTa Héaa
KOIVWVIKNG BIKTUWONG.
H perayvwoTiki didoTaon NG TTOAUTPOTTIKAG HEBNong kal KPITIKOG YPAUUATIONOG
pMéoa atrd kaBodnyouuevn digpelvnon. E
vioxuon Twv €§WOXOAIKWY TTPOKTIKWY YPOUUATIONOU TWV JadnTwv TTpog TNV
KaTeULBUVON TNG ETTICTNMOVIKIG TTAPAYyWYAS VOrHaTOG.
AIOAOYNON TTOAUTPOTTIKWY KEIMEVWYV KAl AVATTOPACTACEWYV TWV HABNTWYV WG
dladikacia pdbnong kal wg TTPoidvTa udénong.
A&loAGyNoN TNG €TMIAOYNAG TWV ONUEIGKWY KWOIKWV WG PECTWV dnuioupyiag
VOUATOG KaTd Tn diadikacia TTapaywyng kal TpoécAnyng Adyou oT1o TTAQicIo
EQAPUOYAG TTPAKTIKWY KPITIKOU Yn@IakoU YPpauUATIOHOU.
Eicaywyn oTnv piKpo-813aoKaAia:
2x€0I0 PABANATOG Kal €QApPHOYN Twv apxwyv Wneiakou Kal KOIVWVIKOU
YPOUUOTIOPOU JE YNPIOKA Kal TTOAUTPOTTIKA PJECQ
Mapouciaon epyaciag o€ OAdES EVWITIOV OKPOATNPioU:
Katdption oyxediou O16ackaAiag pabBApaTtog atrd TOUG @QOITNTEG-TPIEG E
OKOTTO TNV a&IoAGYNon OXETIKA UE TNV €QAPHOYN Twv apXwv ¥Ynelokou Kai
KOIVWVIKOU YPOUMATIOPOU ME Wn@lakd Kal TTOAUTPOTTIKG péoa (Bdon
KPITNPiwV).
Mapouciaon gpyaciag o€ OPASES EVWITIOV AKPOATNPioU:
Kataption oxediou O1dackaAiag paBApaTog atrd TOUG QOITNTEG-TPIEG E
OKOTTO TNV a&IoAGynon OXETIKA UE TNV €QAPHOYN Twv apxwv Yneiakou Kai
KOIVWVIKOU YPAUMATIONOU ME wnelakd kal TToAuTpoTikG péoa (Bdon
KpITNPiwvV).

Awapopdwtiki A§loAdynon
100% TMopTeoAio PoITnTwv/-TPIWV

ZuyypduaTta

Ta ouyypdauuara Ba gival diaBéaipa atod Tnv diddokouaa dia efdoudda Trpiv To KABE
paBnua otnv TTAaT@Oppa e-learn. To UAIKO Twv SIAAEEEWY KAl TWV CNUEIWCEWY Ba
gival avoixthg TTpodoRaong o€ KABe evOIaQEPOUEVO.

TNV TAATQOpHA oI PoITNTEG Ba eyypdgovTal uévol Toug.

Emkoivwvia
Email katsampoxaki@uoc.gr

Qpeg ypageiou Acutépa kai Tetdptn 11.00-13.00
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